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Introduction
Kindergarten readiness is a two-dimensional concept. The first
dimension addresses children's capacity for learning at age 5. The
second is concerned with the capacity of kindergarten classrooms
and programs to support all 5-year-olds' development through learn-
ing. Today, most kindergarten readiness practices focus on the first
dimension (e.g., readiness assessments and screening of young chil-
dren). While there is no consensus on how to implement the objec-
tive embodied in the second dimension (i.e., making kindergarten
classrooms "ready" for all 5-year-olds), there is a general belief that
kindergarten classrooms should be developmentally appropriate for
all 5-year-olds. According to Diane Trister Dodge (1993), kinder-
garten classrooms are composed of five characteristics:

w The kindergarten classroom's environment

w The kindergarten classroom's materials

w The kindergarten curriculum and structure

w The kindergarten teacher's knowledge and certification

,sr. The quality of the kindergarten experiences

Building from these characteristics, the "Readiness for Learning" audit

tool provides a general format for assessing the implementation of devel-
opmentally appropriate practices (DAP) in kindergarten classrooms.

Purpose

sr To help kindergarten practitioners assess the
implementation of DAP in their classrooms

w To provide kindergarten practitioners with a way to
gather the information they need to prepare and plan
their classrooms for young children

it To provide kindergarten practitioners with a vehicle for
stimulating discussions about the second dimension of
kindergarten readiness: making classrooms ready for all
5-year-olds

BEST COPY AVAILABLE



How to Use This Audit Tool
An individual teacher can use this audit tool to assess the implemen-
tation of DAP in a single classroom, or a team of practitioners, work-
ing together, can use the tool to assess a school's entire kindergarten
program. Teachers can also assess one another's classrooms. In addi-
tion, kindergarten practitioners can use this audit tool to inform
primary-grade teachers and parents about the structure of the
kindergarten program and classroom.

The audit tool is divided into a number of large sections, each corre-
sponding to one of the five characteristics of a kindergarten class-
room. For each characteristic, we list several descriptors or condi-
tions of developmentally appropriate practice. Then we provide a
number of indicators to help you assess how well your kindergarten
classroom or program is implementing DAP.

About the Indicators

The indicators used to describe the five characteristics of kinder-
garten classrooms are adapted from the National Association for the
Education of Young Children's report Developmentally Appropriate
Practice in Early Childhood Programs Serving Children from Birth
through Age 8 (Bredekamp, 1993) and from Diane Trister Dodge's
A Guide for Supervisors and Trainers on Implementing the Creative
Curriculum for Early Childhood (1993). These indicators describe
developmentally appropriate practices that correspond with individual
characteristics and offer suggestions on ways to better prepare
kindergarten classrooms for 5-year-olds.

About the Scale

The scale presented in this audit tool is designed to help you deter-
mine whether or not DAP is being implemented in your kindergarten
classroom or program. The implementation of DAP is described in
three varying degrees:

1. Fully implementedall of the DAP indicators are being
implemented in the classroom

2. Partially implementedat least half of the DAP indicators are
being implemented

3. Not implementedless than half or none of the DAP indicators
are being implemented



Taking Action

Once you have rated your classroom or program on each of the indi-
cators, take a few moments to identify the indicators that are "partially
implemented" or "not implemented" or those that "need more infor-
mation." Review the indicators carefully and jot down specific actions
you can take to fully implement DAP in your classroom or program. If
you need extra help or information, we have provided a list of useful
resources for implementing DAP at the end of this booklet.

References
Dodge, D. T. et al. (1993). A guide for supervisors and trainers on

implementing "the creative curriculum for early childhood"
(3rd ed.). Washington, DC: Teaching Strategies, Inc. (ERIC
Document Reproduction Service No. ED 357 838)

Bredekamp, S. (Ed.). (1993). Developmentally appropriate practice in
early childhood programs serving children from birth 'through
age 8 (Expanded ed.). Washington, DC: National Association
for the Education of Young Children.
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